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Abstract
This article aimed to identify elements that contribute to putting in risk the
permanence of students in initial teacher training courses. The research is
anchored in studies on avoidance and teaching practices in higher education,
being guided by the question: what elements jeopardize the permanence of
students in initial teacher training courses? As a procedure for data collection,
we used narrative interviews with six students. The results pointed out the
motivating actors: the evaluation practice and the teaching methods used by
the teachers, the teacher and student relationship, the lack of professional expectation and the difficulty of reconciling work and studies.
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1. Introduction
This article is about a research whose object of study is the permanence of the
students in initial teacher training courses in Biological Sciences and Chemistry
of a Federal Institute of Education, Science and Technology—FI. The quality of
teacher training courses in Higher Education Institutions—HEI has been a
theme that attracts the attention of researchers and educational policies. In spite
of the fact that in the last decades there has been an increase in the number of
researches that deal with this subject and also of educational programs in terms
DOI: 10.4236/ce.2019.104055 Apr. 26, 2019
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of initial teacher training, effects of which have a positive impact on the quality
of initial teacher training education and the permanence of the students, which
is the case of the Capes-Pibid program among others. We understand that these
actions have not had an impact on the dropout rate index of teacher training
courses at High Education Institutions (HEI), which, on the contrary, have increased in recent years.
This research was motivated by the high evasion rate in the initial teacher
training courses of the institution, locus of this research. Generally, in the IFs
scenario, school dropout is also a problem pointed out by the Federal Court of
Auditors-FCA in 2012. In the case of the initial teacher training courses of the region, where this research was developed, they had the worst national performance
with only 6.8% of completion rate (Brasil. Tribunal de Contas da União, 2012).
The information cited justifies the importance of this investigation. We must
consider the Federal Institutes, which have a 100-year journey, as a locus of vocational training. However, on what concerns teacher training, our expertise is
still in its early stages, especially since 2009, when Law N˚. 11.892/2008 changed
the former Federal Center of Education into Federal Institutes bearing, now, a
university status and implying a new administrative and pedagogical organization and the need to offer 20% of their opportunities to undergraduate courses.
The motivation for the present research stems from the authors’ experience as
teachers and researchers dealing specifically with the professional development
of teachers involving concepts as knowledge, identity and teaching practices.
Since we are teachers working with the initial teacher training courses of a Federal Institute and also members of the research group “EducAção”, we have developed several teaching and research projects with a focus on initial teacher
training courses and, much to our concern, on their high dropout rates. To illustrate this, in the 2011-2015 period, retention rate ranged from 37.66% to
43.90%, and the evasion rate varied from 10.04% to 17.76% (Instituto Federal
Goiano, 2016).
The above paragraphs justify the importance of this research aiming to investigate whose elements contribute to jeopardizing the permanence of the students
in these teacher training courses, as well as to pointing out alternatives to reduce
this risk. To do so, the following question guides this research: What do the
narratives of the teaching license courses say about the participants that jeopardize their stay in the course? In the outline of the article, we opted to present
the methodology initially, followed by a brief discussion about the dropout rate
in these courses in the IFs and, later, we present the results of the analyses.

2. Methodology
In this qualitative research, we initially applied a structured questionnaire with
open and closed questions to the students of the initial training courses of the
Federal Institute. The questionnaire was forwarded via Google Forms, one of the
Google Drive apps, to 80 students who had already failed a course. Among these,
DOI: 10.4236/ce.2019.104055
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49 students gave us feedback. When analyzing the data coming from this instrument, we found its fragility in terms of the nuances that interfere in the
teaching-learning process of the students and jeopardize their permanence in the
course. We, then, decided to collect their narratives, because, the narratives have
been part of our trajectory as trainers and researchers, being not only an instrument of data collection, but also a vision of formation that directs our actions, as
we have already stated (Paniago, 2016).
The use of narrative interviews as a data collection strategy in this research
implied focusing on a small group of subjects, with a view to retrieving their
formative memories, learning, life histories, and finally, understanding the various multifaceted interfere with their teaching-learning process and jeopardize
their permanence in the course. In this type of research, the use of a large sample
makes it impossible to analyze data and the understanding of the various participants that interfere with the object (Paniago, 2016).
Through the narrative interview as an instrument of data collection, we were
able to establish a close relationship with the students, in order to listen to their
anxieties, their yearnings, to perceive the shining in their eyes, a tear that would
sometimes fail to fall; feelings and emotions experienced in the course, impossible to be captured with the use of the questionnaire alone. All narrative interviews were transcribed and sent to the participants before being analyzed.
Thus, in this qualitative study, the autobiographical narrative was constituted
as a research approach. Narratives have been widely used in research in the humanities and educational areas. Clandinin & Connelly (2011) explain that this
use is justified because human beings are storytelling organisms, organisms that,
individually and socially, live related lives. The narrative studio, therefore, is the
studio of the way we humans experience the world.
Through the narratives, the teaching license courses students were able to retrieve memories from the beginning of the course, to bring to the fore memories
that marked their trajectory of student life, family, school, social, whether positive or even negative impact on their learning. In this rescue of storytelling, they
were selecting the situations that were most significant to them, not exactly as
they occur, but in a (re)meaningful way, as Abrahão (2014: p. 68) tells us: “certainly, narratives are re-signification at the moment of the narration given the
reconstructive and selective nature of the memory that permeates the relation
narrator/listener”.
Thus, the teaching license courses students, when narrating, gave new meaning to their history, their experiences, the dilemmas faced in the course that jeopardized their permanence; one of them, at the end of the interview, gave a deep
sigh and said: “wow, it was good to talk to you! How good it was to have someone to listen to my problems in this course!” (Ilma, 2018).
The narratives of six teaching license courses students were selected, based on
the following criteria: 1) have had more than three failures in the course; 2) be
interested in participating in the research; 3) have already thought about dropDOI: 10.4236/ce.2019.104055
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ping out of the course. The selection was based on the experience in the classroom as teachers and also based on data collected via Google Forms, which signalized the situation of those students at risk of evasion. Experiences and stories
of the participants are presented here and represent the following areas: Biological Sciences—Maria, Antonia and Vitória; Chemistry—Ilma, Nara and Elza.

3. Evasion in the Initial Teacher Training Courses in Federal
Institutes: Some Theoretical Perspectives
According to the Law N˚. 11,892/2008, the Federal Institutes of Education,
Science and Technology—FI are expected to offer a minimum of 20% (twenty
percent) of their entry applications for initial teacher training courses (Brasil,
2008). This requirement is part of the federal government set of measures to
stimulate the implementation of initial teacher training courses given the problem of lack of teachers with training to act in basic education.
60% (sixty percent) of the initial teacher training courses offered in the Federal Institutes were created after Law 11.892/2008 (Lima, 2014). This fact highlights the rapid expansion in this offer, and the need to investigate how these
courses are developed and what causes the permanence of the undergraduate
students to be jeopardized. “What is happening is that it is not enough to just
target the quantity, but it is also necessary to consider the quality of supply, in
several dimensions, among them, the curriculum offered and the conditions of
assistance and stay in the courses offered” (Gatti, 2014: p. 34).
As in other institutions, the Federal Institutes have been facing problems with
evasion. According to data from the Federal Court of Auditors (Brasil. Tribunal
de Contas da União, 2012: p. 10), national completion rates in Federal Institutes,
“[…] are 46.8% for the technical high school, 37.5% for Proeja (Young and
Adult Education), 25, 4% for the initial teacher training courses, 27.5% for the
Bachelor’s degree and 42.8% for the technological courses”. If the completion
rates are low for the other courses, the index in the degrees is even lower, since
only 27.5% of the undergraduate students complete the course, this in the national scenario, because, in the region of the research, as already indicated, the
completion rate is only 6.8%.
When focusing on the evasion theme, it is important to define its concept.
(Dore & Lüscher, 2011: p. 775) announce that school dropout has been associated with a number of situations, such as “[…] student retention and repetition
at school, student leaving the institution, student leaving of the education system, failure to complete a certain level of education, dropping out of school and
subsequent return […]”, p. 775.
One of the references on which this paper work is based is the work of the
Special Commission for the Study of Evasion in Universities, which defines evasion as “the permanent departure of the student from the course of origin without completing it” (Brasil. ANDIFES/ABRUEM/SESu/ME, 1996: p. 19). Given
the diversity of situations that can be considered as evasion, we will focus, in this
DOI: 10.4236/ce.2019.104055
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discussion, on avoidance as the non-permanence of the initial teacher training
courses, leading the student to abandon it and not to conclude it, that is, we understand evasion as the discontinuity of the student in the course.
There are several elements that influence the permanence of the students that
go from pedagogical structure, school practices to external influences, motivation by profession, among others (Dore & Lüscher, 2011). In turn, the Special
Commission of Studies on the Evasion (Brasil. ANDIFES/ABRUEM/SESu/ME,
1996) points to other factors that may contribute to this avoidance:
1) Factors related to individual characteristics of the student, such as ability,
disenchantment with the course, lack of information, etc.;
2) Factors external to the institution related to the conditions of the profession, social recognition, social and economic issues of the student, and devaluation of the profession, in the case of initial teacher training courses;
3) Factors internal to the institution: outdated, prolonged curricula; lack of
pedagogical training or teacher’s lack of interest, insufficient support structure
for undergraduate education.
As we may observe in the document, elements related to the personal characteristics of the teaching license students, which are external and internal to the
institution, may contribute to school dropout. In terms of external factors and
related to the characteristics of the students, the lack of expectation for the profession has been one of the key elements. Indeed, the teaching profession has not
been much sought after by young Brazilians, given the social and professional
devaluation of the teaching career. Low salaries, working conditions imposed on
teachers with a high workload, the sociocultural complexity to be faced daily in
the relations established in the school, prevent young people from choosing this
profession.
Gatti (2014) states that the teaching career does not exert much influence on
young people who are about to finish high school. André et al. (2010: p. 131) also
argue that teaching license courses students in the traineeship, when faced with
the precariousness of the school, feel insecure about the teaching profession.
“[…] The reality of the Brazilian basic school, especially of the public school,
scares the students and leads many of them to think of giving up, changing professions”, p. 131. On the other hand, Lima & Machado (2014) affirm that the
absence of professional valorization of teachers contributes to the young people
not being interested in the profession. According to the authors (Lima & Machado, 2014: p. 128), all the main elements pointed out in the literature reinforce
that “[…] low salaries and precarious teaching conditions are the main causes
related to the distance of young people from the teaching profession and also
make up the evasion factors in initial teacher training courses”.
Still on the external issues, Gatti (2014) warns about the need to consider the
sociocultural characteristics of teaching license courses students for their better
training and permanence in the course. In terms of aspects internal to the institution, Gatti (2014) points out that one of the factors that influence the perforDOI: 10.4236/ce.2019.104055
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mance of the teaching license courses students for and their intention to remain
in the course is the fragmentation in disciplines that make up the curricular matrix of the courses and the disconnection between the practices and the future
field of work of the trainees—the everyday life of the school of basic education.
On the other hand, Paniago (2016) affirms that, in the Brazilian High Education
Institutions (HEI), the following formative model prevails “The disciplines of
specific content continue to precede the disciplines of pedagogical content and
there is little articulation among them; there is no connection between the practices and the knowledge of the training course with the reality of basic education;
in some HEIs, the degree is inspired by a baccalaureate course” (Paniago, 2016:
p. 80).
If this problem occurs in the context of HEIs, which already have extensive
experience with teacher training, this scenario becomes complex in the context
of the Federal Institutes, which have started offering teaching license course in
the areas of Biology, Chemistry, Pedagogy and Mathematics since 2008. The inexperience of the institution together with the training of teachers, the lack of
pedagogical training and inexperience of many teachers with the issues of
teaching and research linked to basic education further worsen the situation and
contribute significantly to the demotivation of the students to the teaching profession. Nevertheless, it must be taken into account that teachers are selected to
work at all levels offered by the institution, that is, from integrated high school
to postgraduate courses.
Thus, it was hoped that these institutions would offer continuing education
programs to assist teachers in their professional development. However, we observe that the new scenario of the Federal Institutes was not accompanied by
teacher training policies, since the offer of pedagogical training in FIs is not visible in order to attend its entire staff. According to data from the Federal Court of
Auditors (Brasil. Tribunal de Contas da União, 2012: p. 47) “[…] one-third of
the Deans of Undergraduate Studies said that the Institute they work for did not
offer a teacher training courses from 2009 to 2011”.
Machado (2008) points out the need for pedagogical training and another
teacher profile when talking about teaching practice of professionals working on
professional education. Overcoming the history of fragmentation, improvisation
and insufficiency of pedagogical training that characterizes the practice of many
professors of today’s professional education implies on the recognition that
teaching is much more than mere transmission of empirical knowledge or
process of teaching content fragmented and theoretically emptied (Machado,
2008).
For the author, it is necessary to have another profile of teachers with the capacity to mobilize new pedagogies, participate in interdisciplinary projects and
able to develop the progressive autonomy of the students. In this same direction,
Paniago, Sarmento & Rocha, in research on teaching learning in teacher training
in Federal Institutes, point out the importance and necessity of the implementaDOI: 10.4236/ce.2019.104055
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tion of continuing education programs for initial teacher training courses (Paniago, Sarmento, & Rocha, 2018).
In general, we believe that this research will contribute to the debate about
evasion in teacher training courses in FIs, since there are few productions that
focus on this topic. Among others, we want to highlight the paper work organized by Frigotto et al. (2018) whose productions analyze integrated secondary
education, including the modality Young and Adult Education. In this rich collection, we drew special attention to the state of the art made by Frigotto et al.
(2018) of the academic production on the FIs, consulting theses and dissertations. As a result, they found several surveys with themes focusing on the National Program for the Integration of Vocational Education with the Basic Education on Young and Adult Education, teacher training, local development, curriculum and evasion, however, these works do not focus in initial teacher training courses in the FIs.
From the above, the elements that put in danger the permanence of the students in teacher formation courses will be presented.

4. Narratives on Risk Staying in Initial Teacher
Training Courses
From the problem of evasion in Federal Institutes-IFs, an action was instituted
between the Secretariat of Professional and Technological Education and the
Federal Institutes (FIs), for the operationalization of diagnostics, with a view to
identifying problems related to evasion, monitoring and intervention actions.
Like other Federal Institutes, the institution, the locus of this research, has developed a Strategic Plan for Intervention and Monitoring for Overcoming Evasion and Retention, creating in each of its 12 Campi, follow-up commissions of
which we are part. For the implementation of the plan, which aims to “Raise the
indices of permanence and success of students, at all levels and modalities of
teaching offered in the Federal Institute, through an effective systemic program
of action” (Instituto Federal Goiano, 2016: p. 17), all Campi conducted in 2017
and 2018, local diagnoses on evasion and retention in technical and undergraduate courses, with indications of causes and measures to combat evasion.
At the same time, we initially had the results of this institutional diagnosis as
the north, and, afterwards, we prepared another questionnaire with closed and
open questions and applied with the teaching license course students of the Biological Sciences and Chemistry courses that had already failed in more than one
discipline in the course, as reported in the methodology. A total of 49 students
answered the questionnaire, 30 females and 19 males. Before presenting the
narrative data, we will make a quick presentation of the results of this instrument.
The results indicated that 51% of the participants thought about dropping out
of the course, with the following motivating actors: internally—the evaluative
practice and teaching methods used by teachers, the teacher/student relationDOI: 10.4236/ce.2019.104055
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ship; in external terms—the difficulty of reconciling work and study, little dedication and lack of interest in the subject.
In general, the internal elements were more prominent in the factors that
challenge the students to stay in the course, to emphasize the teaching practice
and evaluation of the teachers. As for the external elements, the challenge is that
most of the graduates are economically disadvantaged and need to work during
the day to contribute finances at home, and many travel long distances every day
to gain access to the institution.
Also worthy of note were the interest and dedication to studying the discipline, since it was evident that most of the students are more attracted to the specific subjects of the course area—64.1% of the respondents said they like the specific subjects of Biology and of Chemistry, 28.2% said they liked the pedagogical
ones, 2.6% of Biochemistry and other 2.6% of Mathematics and Physics. The curious thing is that the disciplines that the students like less are those that present
the highest index of failure—Biochemistry, in the course of Biological Sciences
and Physics and Fundamentals of Calculus, in the course of Chemistry. Nonetheless, the students indicated weaknesses in terms of knowledge of basic education, which leads them to have difficulty, mainly, in the disciplines that involve
calculation and knowledge of Chemistry; and in terms of reading, many of them
stated that they did not like the pedagogical disciplines due to the amount of
readings. André et al. (2010) contribute to this discussion by highlighting that
one of the elements that interferes in the practice of the teachers of future teachers is linked to the challenges of reading and writing, as well as lack of knowledge of basic education. Many students enter the High Education Institutions
without mastering the essential knowledge of previous schooling.
Concerning the lack of interest in pedagogical disciplines, it was noticed that
many attributed the lack of expectation for teaching, or even justified that, despite liking pedagogies, the research instrument did not allow other choices.
Since they had to choose one, they chose the specific one, because they were
more attuned to this epistemological field. The testimony of a teaching license
course corroborates what is being presented: “The system does not let me choose
all, so I chose the one that interested me the most”. This is understandable, since
when choosing a degree course these choices are usually anchored in high school
disciplines that have been meaningful to them and/or which have been easy to
understand. Of course, it is salutary to highlight the weaknesses of the use of
questionnaires for data collection, a fact that referred us to the use of narratives.
We will present the results of the narratives shaped in the following categories: 1) Narratives on motivation for teaching; 2) Life beyond the institution:
challenges in reconciling the times of living, studying and working; 3) Internal
challenges in the teaching-learning process in initial teacher training courses.

4.1. Narratives on Motivation for Teaching
When speaking about the insertion in the chosen course, some of the students
DOI: 10.4236/ce.2019.104055
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did not show interest in teaching, “I did not want it! I came here because I was

not accepted in the administration course […] Besides that I could not imagine
being a teacher.” (Antonia, 2018). In her turn, Ilma states that “what led me to
choose the course was because it was a free course at a Federal Institute and that
I was able to join” (Ilma, 2018). In the same direction, Maria says
I wanted to major in Agronomy, but as competition was fierce, I thought: “I’m
going to apply for Biology” and then I will transfer to my first option. I failed in
three subject matters, I insisted on the other term. Then I got involved with the
education part, I ended up enjoying it and I decided to stay.
As it is observed, the access to the teaching license course occurred due to a
lack of option, and not because of the desire to attend the course and to engage
into a teaching profession. This is a very common situation in Brazil, considering the lack of professional and social appreciation, teaching is not placed as the
first option in the list of choices of undergraduate courses. Therefore, many
young people join the teaching license course for not being able to enter another
course, a fact already established (Gatti, 2014). Lima and Machado (2014: p. 125)
also point out that “low wages, poor working conditions, lack of safety in
schools, lack of social activity and lack of career prospects contribute to fewer
and fewer people becoming interested in the profession. Of course, the lack of
expectation in relation to teaching is one of the elements that contribute to
non-permanence in the course”.
It is important to emphasize that the programs of initiation to teaching have
contributed to the students to arouse the pleasure for teaching, “I participate in
Pedagogical Residence and Pibid; the contact with the school, with the students,
their attention motivated me to want to be a teacher” (Maria, 2018). In the same
way, Elza says “Pibid made me enjoy being a teacher” (Elza, 2018). In this regard, Paniago, Sarmento & Rocha (2018) contributes by pointing out the contributions of the Pibid to the learning of teaching and as a motivating element
for the students to awaken the taste for the teaching profession and to stay in the
course.

4.2. Life beyond the Institution: Challenges in Reconciling the
Times of Living, Studying and Working
An element that challenges the permanence of the undergraduate students in the
course is the difficulty of reconciling life beyond the institution, family, work
and study, according to the narratives:
Last semester I was working in 2 jobs […] it was very complicated but I had
no option, either I paid for my bills or studied […] If I do not work, who
will pay for my food? If only teachers could understand that everyone needs
to work! Also if teachers could understand that it’s not just his/her stuff that
we need to study, it would not be necessary to have a psychologist observing us in that room. I took so much caffeine and then I took so much medicine to calm down! At 22, I have to take medicines to calm down! It’s not
DOI: 10.4236/ce.2019.104055
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just me! If only the teachers knew what they do to us, they would not do
that (Nara, 2018).
For me, teachers should think more about us. They need to see that we
work all day and come here to college to study (Elza, 2018).
I thought about giving up last year when I got a job […] working from 7:00
a.m. to 7:00 p.m., and from Sunday to Sunday; so I was overwhelmed with
things to do and to study. I had several personal problems in my job and I
ended up traumatized. Several problems gave me a very strong depression, I
need to go under therapy, I take medication, I thought about giving up
(Antonia, 2018).
The narratives of Nara, Maria and Antônia reveal the profile of the teaching
license course students of Brazil and the IF; they are generally economically in
need, and need to work to continue studying. Scholarships for initial teacher
training courses, such as the Pibid and the Pedagogical Residence, help, however, they are insufficient. The students of the Federal Institutes have too much
difficulty in reconciling work and study, in short, the time to live, work and
study. Nevertheless, many do not reside in the city where the institution is
located, and need to travel more than 120 km daily (round trip) from their cities
to the institutes. Of course, the distance traveled every day in addition to
sociocultural issues, the challenges of reconciling the time of living, studying and
working, are factors that influence too much the learning performance of the
students in the initial teacher training courses. In this regard, Gatti (2014: p. 49)
alerts us to the observance of these questions and affirms that “there is a differentiated contingent of students who have been looking for undergraduate
courses whose characteristics need to be considered by HEIs if they wish to
promote inclusion of all with formative quality”.
In addition to the difficulties in continuing studying, Nara signals emotional
problems leading her to use medications to calm her down. Even in the midst of
tears, she says that not only she is in need of medication, but also other colleagues and one of them has even threatened suicide,
Last week, a student tried to kill himself; I think he is engaged in a semester
before mine, seventh term. He took a test, failed it, couldn’t reach the average, now he said he would fail. It must be the fifth time he has failed and
gathers personal problems, it seems that his mother left his father. They lost
their house (Nara, 2018).
The narratives tell us about how affective and emotional issues interfere in the
teaching-learning process and demand pedagogical sensitivity from the teachers
to understand that the students do have a life beyond the confines of the classroom, a life that is full of joys, but also challenges in terms of family, economy
and socio-cultural problems. As Paniago (2017: p. 57) states, current times demand “… new demands, calling on teachers to solve cognitive, psychological,
affective and moral situations.” For the author (Paniago, 2017: p. 117), “teaching
DOI: 10.4236/ce.2019.104055
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is a profession that deals with people; the students are human beings and not
machines that can be processed technically and mechanically as if there had no
feelings, affectivity or different ways of learning”. In this sense, it is important
that teachers consider the affective and sociocultural aspects of the students.
Next, we will present other factors in terms of internal order of the institution
highlighted by the teaching undergraduate students that influence in the teaching-learning process and cause them to think about giving up the course.

4.3. Difficulties in the Learning Process
In terms of classroom learning in the institution, the narratives indicate elements that challenge them to remain connected to the course and linked to the
didactic components of the class, to highlight the teaching methods of teachers,
the evaluation form and the teacher and student relationship.
To begin with, the students point out the disciplines that require longer studying hours. In Biological Sciences we may quote: Physics, Biochemistry and
Calculus: “When I started studying Biology, I tried to get away from the calculations, too. When I joined the course of Biology I failed in Biochemistry, Physics
and Cell Biology” (Vitória, 2018); on what concerns the Chemistry Course, the
highlighted disciplines are Calculus and Physics “I failed many times, especially,
in calculus that is very difficult” (Elza, 2018). Nara also states “I failed Physics,
because it is really difficult” (Antonia, 2018). Also Nara announces: “I had lots of
difficulties in Physics, because the teacher did not really teach” (Nara, 2018).
The teaching methods of different teachers were highlighted in the narratives
as elements that discourage permanence in the course:
My difficulty is with teachers who have just left a doctorate or master’s degree and think they know everything but cannot explain it right […] also
what kills with me in any discipline is the teacher using only one example
teaching method, and even with the whole class getting bad grades, failing
the subject matter and still the teacher continues with the same method
(Vitória, 2018).
There is a teacher who runs through the content; I think the important
thing is not quantity but quality; sometimes there are 3 contents for a test
and we do not learn any; as a consequence the whole class gets a bad grade
and the teacher gets angry with the group (Maria, 2018).
It is simply a “pouring out of content”, teacher lecturer, teacher that gets to
class with a slide show presentation and says: you already know this, don’t
you? So I'm going to move on to the next one, I’m not crazy to tell the
teacher that I do not know, I stay there, it just goes by and I stay here
agreeing with him and taking notes of topics, to get home, go google search
and watch a teacher there teaching (Nara, 2018).
As we have seen, the narratives denounce the use of slide show presentations
as the main didactic strategy used by teachers. In the same direction, Elza signalizes: “Will you only use slide presentations! The students spend all day working,
DOI: 10.4236/ce.2019.104055
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get to college tired and sleepy and still have to watch slides, this is killing us! […]
When you get to slide 10 you no longer understand anything” (Elza, 2018).
Nonetheless, it is signaled by the teachers that teachers do not observe their
time and their way of learning. As Nara points out, it is easier to learn content
on a website than in the classroom. Also Antónia corroborates when pointing
out that one of her difficulties is with “Dull classes, always the same teaching

methods (slide). And the teachers’ lack of motivation in getting students to be
engaged in learning the subject” (Antonia, 2018).
Still on methods, Ilma says she gave up on two subjects because she did not
understand how teachers teach the classes. “I gave up on two subjects because

the teachers did not show the minimum didactics needed to explain the content
and I felt that I could not do the as it would not be able to absorb anything, since
I already had difficulties in these matters […]” (Ilma, 2018).
In general, the narratives denounce the lack of pedagogical didactic knowledge of the teachers. Gatti (2014: p. 44) warned that “HEI professors who work
in initial teacher training courses in different undergraduate courses, for the
most part, did not have didactic training and were not recruited with the prospect that they will act or may act as teacher trainers”. According to Vitória
“Many teachers do not analyze their teaching methods, just because they master
the content it does not mean that he/she can convey it clearly to the students”
(Vitória, 2018).
Of course, mastering the content of the training area does not mean that the
teacher will develop a teaching that favors the students’ learning, considering
that teaching is a profession of human interaction that implies the teacher to use
different areas of expertise. In this sense, Paniago (2017) highlights the knowledge necessary to carry out teaching, which includes the knowledge of the area
of formation, the pedagogy of content, knowledge about the various Sciences of
Education, about the way students learn and their context, about reflection and
research practices. Thus, teaching is a complex profession that involves the mobilization of this knowledge with a view to improving the quality of the teaching-learning process. For Paniago (2017)
It is not enough to know without being; it is not appropriate to have all the
dimensions of the knowledge described above without the sensitive, loving
posture, the affective sensitivity to the student’s understanding as a person
and their different ways of being and learning—understanding and respect
for differences, with life and with nature (p. 80).
It is necessary, therefore, in addition to having sensitivity and affectivity that
the teachers use different didactic strategies in the classroom so that the students
have a better understanding of the concepts worked. The constant use of the
same strategy, such as the use of Power Point slides, in addition to monotonizing
the classes, places the students in the condition of mere spectators, with a passive
attitude towards their own learning. André et al. (2010: p. 131) contribute by
stating that “the task of motivating students to engage in teaching requires the
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teacher to mobilize different knowledge, to use different didactic strategies, to
review their beliefs and principles, and to rethink their role as a teacher trainer”.
Nonetheless, we must bear in mind that we are talking about a initial teacher
training course. In case the students are having this learning perspective, what
knowledge will they mobilize in the classroom as future teachers?
In this same line of thought, students denounce that the teaching practices of
some teachers do not match the ones of a trainer:
We are here to learn how to teach, because one day we will be teachers. But
we have few pedagogical materials, and the specific ones would have to help
us on how to teach such content to students. It is not what happens, therefore, we have teachers who only provide us with contents and tests (Ilma,
2018).
The teachers must stop and analyze that we are there to learn, we are seeking knowledge […] if I leave here without knowing anything, what kind of
teacher will I be? (Antonia, 2018).
When there are engineers in the class, they talk… I can charge more, they
focus on the calculation and forget about the degree; they forget that they
are training a teacher; my course tends to a bachelor degree more than to an
undergraduate one (Nara, 2018).
The narratives denounce the lack of preparation of some of the trainers to act
in the initial teacher training courses, since they are teaching classes in initial
courses of future teachers and that will leave deep marks in terms of didactic
posture in the classroom and in the way of relating with the students. In this direction, Gatti (2014) also states that undergraduate teaching students denounce
the unpreparedness of some of the trainers on issues alluding to the teaching
profession.
The narratives of Nara, Ilma and Antonia draw attention when they warn
students that they are attending an initial teacher training course, and not a baccalaureate one. In this case, the focus should be on the educational practices of
basic education and not just on specific contents. According to Gatti (2014)
In Brazil, undergraduate courses prove to be watertight, and also segregate
training in the area of specific knowledge in the area of pedagogical knowledge, dedicating a small part of their curriculum to professional teaching
practices, school, didactic and of school learning (p. 38).
When it comes to an initial teacher training course, it is fundamental that
teachers observe how students learn and mobilize different didactic strategies,
evaluation tools and dialogues with students, valuing their way of thinking. In
this direction, the relation between teacher and student also places itself as an
important element that (un) motivates the students to continue enrolled in the
course. In this situation, the narratives, in general, point out that many of the
teachers are concerned with the students. However, some do not facilitate dialogue, as Nara says:
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If we had the freedom to ask questions. when we are going to have our
questions answered, he asks, but you did not learn that? Then you blame
yourself and the shame is huge in a room with 50 people! You feel so small
that you have no further questions. One day, a teacher asked me what my
grade was on ENEM and I answered 798, so he said: I do not know how you
got that grade! This discourages us! (Nara, 2018).
Vitória, representing the other students, also asked that there should be more:
“Respectful dialogues between teachers and students, and more methods of

evaluation. A teacher should be more tranquil when teaching a content. He/She
should listen to the students more!” (Vitória, 2018).
In addition to the teaching methods and the teacher-student relationship, the
evaluation process is denounced as a crucial element that jeopardizes the permanence of the students in the course, considering that sometimes it is used as a
threat. Based on that, we may consider what Nara says “the first day the teacher

entered the room and said: only 3% of my students are approved! I remember it
clearly” (Nara, 2018). In the same direction, Antonia points out: “The teacher
enters the classroom and writes on the first day of class: I assign only 3 tests
during the semester, so you have to study. That already gives me a shock, because if I go wrong in the first one how can I recover?” (Antonia, 2018). Nevertheless, the narratives indicate that many teachers use few assessing instruments,
“in some subjects the assessment instrument was only a written test” (Maria,
2018). Nara also points out the anguish about the evaluation of a teacher
The teacher gave 2 tests in the semester; the first test had 2 questions, each
worth 50 and the last one was composed of 2 questions with a total score of
50; the entire theory studied was evaluated in 2 questions. I remember once
answering a whole test and my grade was zero, by mistake, because I missed
a comma […] It took me more than three hours to do that test, and in the
last question the response was 6 and I wrote (Nara, 2018).
Nara, with tears in her eyes, explains that there were countless times when she
studied hard thinking that she would perform well and, in the end, she had a zero in the test with this particular teacher. “[…] I happened to arrive in the class-

room and say I was going to do very well because I missed classes to study, I did
not come to the IF because I was going to study for the test! I paid three hundred
dollars for a private tutor; I got the list, the guy solved the whole list with me and
I got here and got zero in the test” (Nara, 2018). Elza also states how much a
failure discourages “It discourages a lot, having to do the same subject several
times, I have a colleague who gave up the course because she was going to do the
same subject for the fourth time and she studied a lot” (Elza, 2018).
Indeed, the narratives point out fundamental questions to be rethought in the
institution that ranges from changes in teaching practices to the assessment
process of trainers. The use of the evaluation is not certain, fulfilling its intention. On the contrary, it has been classificatory and excluding, thus impacting
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the permanence of the students. Therefore, we advocate an evaluation practice
based on the principle of investigation, so that the teacher may carry out the accompaniment of the student over time and his/her teaching practice. Paniago
(2017) contributes with this topic by highlighting several possibilities of didactic
strategies that teachers can mobilize in the classroom with a view to developing
their evaluation teaching practice, not only focusing on an assessment tool or
even on the exclusive use of lectures or by means of some other technological artifact.

5. Final Considerations
Initially, we highlight the complexity of identifying the elements that jeopardize
the permanence of the students of the curricula of initial teacher training, of the
Federal Institute of Education, locus of this research, considering that they involve personal situations of the students, internal and external to the institution.
In so we clarify that the data discussed here are contextual and may not
represent the situation of the other FIs. Nonetheless, we emphasize that when we
use narrative interviews as a data collection strategy, we focus on a small group
of subjects, with a view to recovering their formative memories, learning, life
histories, and aspects that interfere in the teaching-learning process and jeopardize their permanence in the course. In this type of research, the use of numerous samples makes it impossible to analyze data and the understanding of
the various participants that interfere with the object.
In general, we try to identify the main elements that contribute to jeopardizing the permanence of the students in the initial teacher training courses, causing them to give up.
Telling us why they are thinking of giving up the curses, the girls signaled as
external elements the difficulty of reconciling work and study and the expectation in relation to the teaching profession. As internal elements, the emphasis
was on teaching practices in the teachers’ classroom—teaching methods and
evaluation—and the relation between teacher and student. It is important to
emphasize that the actors highlighted in the narratives are aligned with those
raised by the questionnaire, except for the specificities alluding to internal issues,
which detailed the details in the narratives.
The data point mainly to the internal factors, since some of the students, even
though they did not initially have expectations regarding teaching, the programs
in which they participated, highlighting the Pibid and Pedagogical Residence,
motivated them to remain in the course. In this perspective, the challenges in
terms of reconciling work and study could even be overcome if, in case, the
trainers would pay special attention to their problems and to the complexities
faced to remain in the course.
In this way, the lack of professional expectation, the difficulty to reconcile living, studying and working, together with the teaching practices of teachers are
key elements that contribute to the failure and jeopardize the permanence of the
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teaching undergraduate students in the courses. These features are sometimes
consubstantiated in homogeneous, repetitive methodologies that do not contemplate the different forms of learning, study/work relationship and socio-cultural situations, in which the students are immersed.
Finally, the research signaled the importance of giving voice to the students.
Considering the complexity of the factors that influence permanence, it is necessary to debate the topic and face it collectively with the participation of the
entire educational community, so that all persons involved may present their
ideas, indicating possible ways to mitigate the problem. One of the possibilities is
to expect the institution to offer continuing educational programs to support
teachers in their professional development, so as to better develop their teaching
practices and promote spaces for reflection and sharing of knowledge. Although,
institutionally, the FIs are initiating the implementation of training proposals for
teachers, they are timid and do not include all teachers. What we have observed
is that in the locus of research, there are no spaces of continuous formation, as
we have already stated (Paniago, Sarmento, & Rocha, 2018); on the contrary, a
culture of isolation prevails, which does not favor the collective search for actions that improve the quality of teaching and reduce evasion in the institution.
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