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Abstract
Using a qualitative approach, this article aims to list the aspects that influence and generate conditions for the well-being as well as reflect on how this welfare could contribute to the personal
and professional development of teachers, taking into account the cycles of the teaching profession, health and quality of life. The theoretical framework is based on Maslow, Huberman, Jesus,
Marchesi and Stobäus & Mosquera studies. Knowing that teachers can experience both conditions,
during their working lives, malaise as welfare, and that it will depend on how they deal with
different situations in which they are teaching, we understand that the teachers themselves can
also develop their resources in order to improve their quality of personal and professional life,
through elements of Positive and Heath Psychology, investing in their resilience, in coping strategies and developing aspects of his affectivity and healthier interpersonal relationships. Interventions are added elements held in educational realities.
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1. Introduction
We are facing a reality in which the teaching profession is no longer valued. In recent decades many changes
occurred in the social, economic and political, along with greater democratization of knowledge, made the
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teacher, before respected and considered the only source of knowledge, lost its social recognition, status. These
changes, coupled with the lack of preparation in teacher training and the loss of values in society, contributed to
the current teacher is exposed to adverse environments, given the various adversities and obstacles to be faced,
which consequently affect their pedagogical work, generating the malaise in teaching, current cause of numerous health clearances in the educational sector.
Although the teacher malaise has been investigated for nearly more than 40 years ago, concern about teacher
health became relevant, scientifically, in the last fifteen years, says Zacharias, Mendes, Lettnin, Dohms, Mosquera, & Stobäus (2011).
However, it is perceived in our country that no data or sufficient referrals to improve working conditions for
teachers are submitted, in a forward perspective of solutions, while he/her is leading to some sick.
The health of the teacher, so far, has never been taken very seriously by public policy proposals at the level of
Education Systems and in some schools, which can be considered as a failure (or inaction) by the responsible for
creating and implementation of pedagogical proposals. However, we have also teachers who are successful, resistant and resilient educators, despite the complex situations experienced in the area of Education, they can develop well-being in their profession.
In this universe of variables that generate insecurities, uncertainties, wear and consequent illness, there appears the Positive and the Health Psychology, in order to investigate the positive side of being human
Jesus & Rezende (2009) clarify that, according to Compton, the objective of Positive Psychology is assist in
developing skills and able competencies to circumvent the unfavorable situations towards the personal and professional development and satisfaction, dedicating their studies to positive emotions, well-being, happiness, joy,
optimism, hope, love, forgiveness, among others.
Seligman & Csikszentmihalyi (2000: p. 5) state that “the goal of Positive Psychology is to begin to catalyze a
change in the focus of Psychology only concern with the repair of the worst things in life to also build the positive qualities”. Thus, studies of Positive Psychology aim to browse and search the positive individual traits in
order to investigate the reasons why life is worth living, emphasizing the quality of life and well-being.
Accordingly Maslow (1991), all people of our society (except a few pathological exceptions) have need or
desire for a generally high valuation of themselves, with a firm and stable base; needs of self-respect or self-esteem, and esteem of others.
Mosquera & Stobäus (2006), apud Timm, Mosquera, & Stobäus, (2008) remember that the nature of selfimage, self-esteem is based through the knowledge that the subject makes of himself in the development of their
potential, in the perception of feelings, attitudes and ideas concerning the personal dynamics. The authors also emphasize that self-esteem is part of the identity process, leading the subject to this self knowledge, the appreciation
of the possibilities, the confidence to overcome and to attempt to “self-update” himself and self-realization.
We stress the importance of also personal development of these professionals, have desires and need support
with its daily demands as teachers. Enable these professionals, throughout his career, and have space to worry
about their integral training.
Mosquera, Stobäus, Jesus, & Hermínio (2006: p. 6) point out that “the role of a healthier teacher who has
better interpersonal relationships, should undoubtedly lead their students (and himself) to self-realization, assuming get to be someone and do something that is relevant for us ourselves and others”.

2. Cycles of the Teaching Profession
Some authors, in order to better understand the teaching professional, conducted researches on the development
of the teacher’s career. We will quote here the studies of Huberman (1995) and Marchesi (2008).
In the studies of Huberman (1995), the author distinguished professional stages that are experienced by
teachers: career entry; stabilization; diversification; put himself in question; serenity; conservatism; divestment.
Recalling that such phases do not occur necessarily in a linear fashion and that not all of them are experienced
by the teacher, because the development of the teaching profession is a subjective process. That is, some educators can experience the stabilization phase earlier than others, or may never stabilize, or even often experience
the exploration phase, or may not go through the stage of diversification or put in question.
In the identified stages of Huberman (1995), the first one is entry into the career, that corresponds to the first
years of teaching. It is an exploration stage it can be easy (if the start is characterized by an initial enthusiasm,
the satisfaction with the educational praxis) or problematic (if an initial confrontation characterized by the clash
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with the reality of the classroom and the difficulties that present in the pedagogical action, and/or discovery).
Explains that these two stages, in most cases, are experienced in parallel, however, for some teachers of the
stages may be the winning.
The stabilization phase is the final commitment to the profession, the identification with being a teacher, the
claim to colleagues with more experience, and the waiver of other professional opportunities. It is a period
marked by feelings of confidence, competence and comfort, where the teacher feels more comfortable to face
adversity and not feel personally responsible for everything that happens with your class.
Diversification is a phase characterized by experimentation and innovation, because after stabilized, the teacher
is more secure, motivated and dynamic, seeking new stimuli and ideas and feeling able to modify and diversify their
teaching practice avoiding falling in routine. The setting in question concerns the teacher questions facing the monotony, the routine of the classroom, or even against the disenchantment with the profession. The teacher analyzes
his/her “entire life”, scoring whether to continue or not the same route. This phase corresponds to mid-career, and
may arise after the diversification or stabilization, as some teachers can not go through the diversification phase.
The phase of serenity comes mostly after the phase of questioning, characterized by an acceptance of the real
Self and not the ideal Self. Thus, the teacher is less vulnerable to the assessment from director, colleagues or
students. At this stage, the ambition and investment decrease, while the serenity and confidence increase, because the teaching is accepted as he/she is, not as others want. There is also an emotional distance with respect
to students, most likely, due to the chronological distance and generations between teachers and students.
Conservatism is marked by mourning and teacher complaints regarding students, teaching, educational policy,
among others. This phase may appear in both the younger teachers as in older, featuring a resistance to innovation and a nostalgia for the past. They can get to this stage after the serenity or to put in longer matter.
The divestment phase corresponds to retreat and career internalization, because the teacher is released from
the investment in work to devote more time to himself and to a life of greater reflection. This phase can manifest
itself after a serenity phase or conservatism, or even mid-career, if the teacher became disillusioned with the results of their work or their ambitions are not met.
Another author who identified the cycles of the teaching profession was Marchesi (2008), based on studies
carried out in Spain and in a survey conducted in Brazil with 3500 teachers from various regions of the country,
coordinated by Maria Teresa Perez Soares, in 2007, also systematized some stages of teacher at a proposal that,
somehow, take into consideration the proposed cycles per Huberman (1995).
Marchesi (2008) discriminated five stages of teacher professional life: the initial training; the first years;
knowledge of the profession; maturity and the final years of the profession. According to him, the way each
teacher responds and resolves conflicts will mark their self-esteem, job satisfaction and how you will enter the
next step.
The first stage, categorized from the data obtained in Spain, is the initial education, with regard to the future
of the undergraduate teacher, before their professional practice. The data show that the Pedagogy students point
vocation to be the teaching profession as graduates feel torn between the scientific interest of their area of training and teaching career, getting the evidence that some individuals have faced conflicts even before enter the
career.
The second stage, the first years, as the following steps, were categorized from survey data held in Brazil.
This second stage is characterized entry into teaching as a professional. This stage covers the first five years of
teaching career, may be considered difficult and traumatic for the lack of experience and difficulties encountered.
The survey data also show that job satisfaction increases over the years.
The knowledge of the teaching profession can be regarded as the main stage, which takes approximately five
to fifteen years of teaching. At this stage the teacher recognizes his work since an active role and as a protagonist. “It is, therefore, a step of knowledge ‘from the inside’ of the teaching profession, the discovery of its positive
and negative aspects, to take responsibility”, says Marchesi (2008: p. 49).
The maturity stage usually starts after fifteen years of teaching experience, in which the teacher has already
experienced the difficulties, frustrations, fatigue, possibilities, satisfaction and professional success. A rocking
and reflection step in which the teacher perceives his/her motivation to move forward or not worth involvement
beyond what is required.
The last step, the final years of the profession, after thirty years of teaching, usually are characterized by detachment and less involvement with the profession. However, research carried out in Brazil shows that teachers
with more time in the profession do not have negative attitudes and show greater preference for teamwork.
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Marchesi (2008) points out that, in many cases, the educational changes can trigger the critical steps and
guide its outcome, not being the age the main factor of change or crisis periods in which they live some teachers.
We highlight that the teacher can experience different stages during his professional career. May experience
much discomfort (the educator shall manifest physical and/or psychological negative symptoms as a result of
adverse situations that arise in the profession), and well-being (the teacher can motivate himself and conduct
himself professionally, by overcoming difficulties and optimization of the profession), depending on how he/she
sees the situations that are presented in an educational context.
In this sense, aiming at a personal and professional construction, in a positive and healthy perspective, we believe that the teacher can look for resources to invest in improving his/her quality of life as well as of their profession.

3. Seeking Personal and Professional Wellness
Pais-Ribeiro (2009) explains that the well-being is an integral part of health, and health is the variable that best
explains the Quality of Life-QOL. The welfare and health, then, are associated with satisfaction in teaching, as
professional success is linked to the achievement of personal goals that contribute to the overall QOL of the
subject.
Jesus and Rezende (2009: p. 17) claim that welfare is “the result of the positive general direction of the subject to life events”, and is linked to another wider concept, that is subjective well-being.
The subjective well-being (SWB) has its roots in studies of the Positive Psychology. Is defined as the affective and cognitive assessment people make of their lives, that is, people know SWB when they experience positive feelings are satisfied with the their lives are involved and committed to activities they deem interesting and
when most of their experience is pleasant, according to Diener (2000).
Jesus (2007: pp. 26-27) considers that the teacher well-being can be interpreted by the:
Motivation and achievement of the teacher, because the set of skills (resilience) and strategies (coping) that
he/she develops to achieve to meet the demands and professional difficulties, overcoming them and optimizing
its own operation.
In this sense, the subject must be proactive against his/her development, it is the educator himself who can
invest in the search for personal and professional well-being, marked by some elements and strategies that enable self care.
For Grotberg (2003), resilience can be defined as a person’s ability to cross, overlap, face adversity, transforming himself and becoming stronger. It is recognized as a subsidy for the promotion of mental and emotional
health, contributing thus to the creation of quality of life.
But the concept of coping, according to Pais-Ribeiro & Santos (2001), is process-oriented. Refers, i.e., to
what people think or do in specific situations and not what people normally do, not being a stable personality
trait that can be applied in situations of life in general, but rather a process that involves changes in dynamics
and function evaluations and continuous reassessment of the relationship between the individual and the environment.
Thus, resilience can be understood as the capacity of overcoming adversity in a positive way, while coping
strategies are the actions used to be able to overcome these adversities. Thus, coping strategies may contribute to
the development of resilience in the subject, that is, these two mechanisms may be related for coping with difficulties in people’s lives.
Lettnin, Zacharias, Mendes, Dohms, Mosquera, & Stobäus (2011) understand that resilience has been considered as a singular process of construction of the human throughout life and that can be stimulated by the social
and cultural environment in which the subject is inserted, i.e, resilience can and should be encouraged and developed in the educational environment.
There is urgent need to implement and promote during the formation of students and teachers, such as structures, processes and attitudes that help them to be more resilient. So, people will be able to actively contribute to
society, according Tavares (2001).
In this sense, resilience is presented as an essential element for the construction and development of the welfare of the teacher, since it promotes their mental and emotional health. Thus, teachers will be able to overcome
the difficult times that may arise during their educational practice. As Sousa (2006) say, the situations in the
educational process are not repeated and are unpredictable, and it is very important an education for resilience,
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to develop and consolidate this intrinsic capacity in each teacher so that it can overcome many difficulties.
Investing in resilience, school teachers will be promoting academic and social success of students, resulting in
a consequent promotion of personal and professional welfare educator, improving their quality of life
Lettnin, Zacharias, Mendes, Dohms, Mosquera, & Stobäus (2011) point out that another important aspect
linked to teacher welfare is affectivity. The authors feel that it is extremely important in education as the relationships between school subjects are based on the encounter of different emotions and affections of human beings at different stages of development of life. They add that understand that the teachers who know how to
work with your affection as well as their students experience a greater level of satisfaction than those who deny
or have difficulty dealing with their own feelings. It is also pointed by Dohms, Stobäus, & Mosquera (2012) as
the development of more real levels in them self-image, self-esteem and self-actualization.
In surveys of Sastre & Moreno apud Arantes (2003), they found that at school the emotional is something
private and personal, so should not be considered in this context, being rational or logical thought the focus of
your attention.
In our view, the teacher who denies affectivity, viewing it as unprofessional, only increases tensions and conflicts in the classroom, transforming it into a hostile and unwelcoming space. To that teachers can understand
your emotional state, must learn to evaluate and work with their own emotions and the emotions of their students and colleagues.
Mosquera & Stobäus (2006: p. 130) says that:
The affectivity, expressed by feelings, reflects the relationships of people, and is essential for vital activity in
the surrounding world. By changes of feelings and behavioral expression, we can analyze the change in attitude
of the human being in face of changing or static circumstances of his/her life, in certain contexts of time or
space.
Also point out that the teacher needs to be educated to affectivity, since we deal with diversity in our everyday school life and we need to respect and openness to understanding the other, and sense of incompleteness of
the human condition, thus improving relationships within and interpersonal is to invest in personal and social
health, say Mosquera & Stobäus (2008).
We can also say (Dohms, Lettnin, Mendes, Mosquera, & Stobäus, 2014) that they are Personal, Social and Institutional Aspects involved in these affectivity considerations.
Emotions are classified according to the context in which they are studied. As explained Casassus (2009: p. 88):
The biology, biochemistry and neurology realize, more precisely, the basic emotional states and the way of
“face” in the sense of “embodiment”, the emotional states of the body. Psychology, in turn, took charge of the
emotional experience, the influence of emotions in the personal history and the formation of personality, among
other major areas. Sociology was concerned on the one hand, with the aspects of emotions that have to do with
relationships, both among people as these with the environment; on the other hand, with aspects of socialization
and culture.
In order to explain more about the intrinsic emotional issues to contemporary educator, initially, we must understand these concepts, because they are coming from different areas of knowledge, as they hold the complexity of the skills necessary for emotional intelligence.
We are emotional beings, it is not possible to separate reason from emotion, then we cannot when we talk
about education. Even though often seek decide based only on reason, in turn, it cannot be decontextualized/
disembedded of what we feel or life experiences.
When we become aware of the feelings and feel them, we become more competent in making decisions, both
personal, as professional character. If we do not have this ability, tend, according Casassus (2009), to pretend
the feelings, since they do not have exact definition to be recognized. Moving away from the feelings and sensations than their cause in our conscious and unconscious, the person in general, and more so for the educator,
whose reactions are accompanied by their students, creates an apathy towards the world around him and the influences.
In Casassus (2009: p. 206) finds the following statement:
[...] the teaching practice is a practice both cognitive and emotional. Like humans, the teachers are always
under the influence of emotions. When they give lessons, they both feel a mixture of emotions, often contradictory. For example, are enthusiastic, bored, sad, distressed and all at the same time.
This is just one of the many skills related to the teaching profession. Know how to control their feelings is not
easy for any person, have the competence to deal with you and the other requires a rational and emotionally able
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to understand and make sense of their own experience. A person who becomes insensitive or detached from
their feelings and dreams can become a sick person and lose pleasure in everyday school life.
Mosquera (1978) well pointed to another issue related to removal that can also cause displeasure, and is related to the training and practice of the teacher. In this regard, emphasizes the need for adaptation between the
initial teacher training and the reality in which develops his/her pedagogical action, because it will have a greater chance of remaining in career and age in good health if he/she know dealing with grievances and dream of an
ideal can be conquered.
Some practical strategies were presented by Mosquera (1978). Teachers can take advantage to invest in their
personal and professional well-being throughout his/her life, such as: development of self-consciousness; seek
new opportunities for education or continuing education; evaluate the grievances; reassess the workload; devote
time to rest and leisure and hobbies have disconnected the creatively education; chat with friends and family;
stimulate discussion in groups with other teachers; seek a physical activity that is enjoyable; prevent wearing
frustrations in students; seek professional help when all aid already available is not sufficient; in extreme cases
opt for a strategic retreat. Such strategies are described in the teacher’s responsibility and are not as difficult to
put into practice.
Marchesi (2008) also presents some strategies that meet the Mosquera ideas, regarding the personal care and
emotional and professional well-being: to be competent in the educational activity; keep colleagues and friends
to share and innovate; a sufficient distance and make the compromises with passion.
Regarding this issue, we highlight the study by Mendes, Dohms, Zacharias, Lettnin, Mosquera, & Stobäus
(2011), It qualitatively analyze the studies published in recent years in Brazilian Bank of Theses of Higher Education, by Personnel Training Coordination (named CAPES). The data from Working Groups of the National
Association of Graduate Studies and Research in Education (named ANPEd), pointing out some categories related to teaching well-being, namely
1. Social Contribution/Training: it would be the responsibility of the teacher has on the student’s education;
2. Professional Achievement/Pleasure: the teacher find yourself satisfied and fulfilled with your choice and
professional practice;
3. Recognition/Valuation: would the recognition of teachers’ work by the academic and general community;
4. Intra and Interpersonal Relations/Affectivity: would the self and the good relations between people of the
educational environment (students, parents, families, managers, employees, others);
5. Qualification: incentive and motivation towards continuing education and the search for update;
6. Working Environment: respect the ideal structure of physical and material resources; Space balanced, positive work;
7. Professional Competence: as the teachers’ ability to deal with situations in the school environment, a variety of strategies, knowledge of the subject/content specific;
8. Personality: Teaching Creativity.
9. Status: recovery and social status of the teaching profession;
10. Self: knowledge of himself;
11. Management/Public Policy: is the educational reforms aimed at improving involved in the educational
system.
According to these authors, such categories, respecting the complexity of the issue and based on the literature,
suggest at least two paths toward the teacher well-being. The first is at the individual level, the increment of
some aspects related to these categories appear to be determining factors for this more positive state of self and
therefore possibility of personal and professional investment. The second is at the collective level, where some
categories related to management agencies and the community in general, act to support, as needed to promote
the welfare of teachers.
In his work, Jesus, Sampaio, Stobäus, & Mosquera (2008) and Jesus et al. (2011) observed that a follow-up
interventions allows longitudinally. They note that the workshops of Teachers Support Welfare, to investigate its
repercussions, providing conditions for teachers to reflect on their practices and attitudes, both personal and
professional life, were conducted to help overcome situations of uneasiness towards the well-being, a continuing
and ongoing development process.
There were 19 workshops, covering the physical, social, cognitive, emotional and spiritual dimensions in
group work in class and exits the field, in a quantitative and qualitative study, which involved fifteen teachers of
elementary and high school in the city of Ibema-PR, between April and December 2006, along with reassess-
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ment after two years. Instruments were used to assess self-image and self-esteem, evaluation of evil/teacher
welfare, worked with Descriptive and Inferential Statistics, complemented with interviews of teachers, with additional qualitative data obtained from investigator Field Diary, which were worked with content analysis of
Bardin (2006).
The qualitative analysis highlight seven categories and results can envision a considerable reduction in professional stress variables and professional exhaustion, an increase in levels of self-image and self-esteem, improvement in coping strategies used.
After two years still exhibit improvements in order to wellness. From the results of this research, we stresses
that this program can help the coping and overcoming discomfort, leading to teacher welfare personally and
professionally.

4. Affectivity in Psychopedagogic Workshops
Mendes (2011), in his work, emphasizes that Psychopedagogical Workshop Awareness, held five school teachers that held its Master’s thesis, starting with text on affectivity (Mosquera & Stobäus, 2006), allowing a dialogue, review concepts about feelings and emotions and how they affect brain functioning. The teachers emphasized that in their practices, already realize this, and see that the conflicts that occur in the classroom are closely
linked to affectivity. They realize that students have relationship difficulties with their peers and sometimes with
educators because they can not cope well with themselves and their own emotions, think they should teach this
too, and content. Two teachers work with early years and believe that the younger students, the stronger must be
the influence of the feelings of these students, and bonding that need in order to win them and also in their relationship with their families.
Also report that there are colleagues who have difficulty dealing with their emotional side, so have more serious problems with the students. They reported that, in your community, there is some belief in a false genetic
determinism “father/brother/mother/aunt...was like at that age, so do not have to do”, when talking with families
to try to mediate cases students with relationship problems. They think that the social aspect has a much greater
weight, although they believe in the possible changes, if they are desired and feel and mobilizing these boosters.
It is pointed out and discussed on the following excerpt from the article: “not the school is responsible for all
the evils afflicting society, or it is the lifeline, we can get rid of them all” (Mosquera & Stobäus, 2006: p. 130).
All agreed and said that sometimes, if demotivate-facing social problems that students bring and can not solve.
They point out that many lack health facilities and social assistance, which should act together with the school
so that they had to offer better assistance to students and their families.
Later, the participants individually in resolution of problem situations, sought to relate the considerations of
the article with his own practice in everyday school life. Our intention is that the recognized teachers that many
of the cases considered difficult in relation to their students and families, can be solved through practical beyond
the affectivity as a key element, enabling better recognition and resolution of conflicts and problems.
In the final stage met the whole group again to collectively work the conclusions produced individually. Each
participant read to the group received problem situation and told how he thought of resolve it or solve it.
Noteworthy is a summary of contributions to the teaching group produced from the dynamic (Mendes, Dohms,
Lettnin, Mosquera, & Stobäus, 2012).
When students disrupt the class, with inappropriate jokes and lines that hinder the regular progress of the
classes, you can try to solve this by using affectivity? An individual and/or small group approach to research,
understand and interact better, in a different way, to establish a link and find positive aspects that could be highlighted in the day-to-day classroom. Generally, inadequate attitudes and bad behavior can mask learning difficulties, the experience of teachers. They believe that, especially those students with difficulties, require more
teacher support to help them open up to better interact and learn in class.
In situations where, occurs little participation or apparent apathy of students in classes, there is usually no realization of the proposed activities. Teachers exposed positive suggestions for such cases, for example, an approach with students, asking about their tastes, preferences and interests, to understand them better. Call the
student to talk individually, if applicable, the part of the class, to not to cause embarrassment, know if you are
experiencing some kind of difficulty or problem, try to know your routine out of school. Also look for reason to
praise him in front of colleagues, seeking value it positively.
There are moments of conflict between some teachers and some classes in these cases there are other educa-
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tional intervention need to mediate the crisis. First, the teachers indicated the attempt to find out more details
about the relationship between the class and the teacher, trying to understand both sides, questioning them about
their behavior with him (provocateurs, messy, quiet...). In this sense, seeking to demonstrate that relationships
are mutual, there is always an exchange. During the conversation they suggest that people are different and must
be respected at all despite differences. Also would talk with the colleague in question, to arrange a meeting between the class and he to establish combinations. If not resolved the situation would the administrative sectors of
the school.
The school needs scientificize families attitudes of their children periodically, even when this behavior violates the school’s rules of coexistence. Develop a work with families is also part of the school’s tasks and
manage the “spirits” when it comes to “soft” as well. The teachers suggested that to answer an “exalted” mother
is necessary to be quiet, so if dialogue that aggression does not solve the problem, could even worsen the situation. Try to open a respectful conversation and mediated between mother and daughter to clarify the reasons for
ill-timed attitudes of student.
Also among the group of teachers and school managers can be situations of lack of communication and empathy between them in relation to an administrative issue of school (meeting on a Saturday, for example). The
teachers noted that discussions and strong reactions bring suffering and hinder the resolution of the problem. If
teachers believe that a meeting is unnecessary, they should expose managers to their human side, personal, emotional and physical that need to be preserved, even for them to be better professionals. Teachers and managers
should ally themselves because they are not on opposite sides, both, each group in a function, working for the
better development and student learning.
The group recognized that all cases come out of their school routine, and that certainly have gone through all
this. Stressed also that there are several ways to cope and face the events and may have different results, depending on how you refer, and that the bias of affection could be more encouraged in practice in the school context (Mendes, Dohms, Lettnin, Mosquera, & Stobäus, 2012).
The participants received a form with a few questions so that they could evaluate the workshop and indicate
the meaning attributed the activities. They judged that the contents and subjects dealt with were of great interest.
Strategies and material support were appreciated as very useful. The teachers felt that the workshop contributed
positively to their teaching practice, both to bring new knowledge about affectivity, emotions and feelings, and
to review their practices and methodologies. They suggested that the workshop should also be held with the other groups in the school because they think important that this issue be discussed, studied and used in a more
concrete way and applied by all the school.
It was assessed as very positive the practice experienced with this workshop. The teachers actively participated in this experience, enriching this moment with their contributions, questions and reflections. It was agreed
with the group that would be important to disseminate these studies in training in school service more broadly.
It is understood that the understanding of affectivity can lead to a more positive education by mobilizing
teachers and students to experience success and well-being. It is also understood that a teacher training (initial
and ongoing) that contemplate the affectivity of issues would benefit the very attitude of teachers towards the
students, families and the group of colleagues, as they could also serve as a reference for development their
plans and methodologies.

5. Professional Intervention in a School
In research conducted by Dohms (2016), in his Doctoral Thesis, which sought to investigate the welfare levels
of teachers, students, managers and employees and their perceptions for which were part of the education institution, intended to create spaces and actions concerned with human relationships, then promoting interventions
in welfare. Such interventions proposed by the researcher, aimed more productive results, significant and shared
success, in order to contribute to the aspects related to interpersonal relationships and healthier institutional environment.
This study included the holding of three interventions, dealing with topics related to Corporate Welfare, and
these moments were available, and previously scheduled according to the availability of the schedule of the participating institution of the study, with the participation of faculty, staff and managers of this.
The interventions were proposed according to the research objectives and take into account the participating
subjects, the theoretical frameworks and research data addressing the proposed theme. Therefore, these moments
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were designed so that addressed the topic of welfare adapting and improving the ideas to the school level.
For Mosquera (1978), some practical possibilities can assist people in obtaining and maintaining your
well-being as the suggestions made by Biehler: develop self-awareness; seek new opportunities for continuing
education; evaluate the dissatisfactions; reevaluate the workload; devote time to rest and leisure; chat with
friends and family; stimulate discussion in groups with other teachers; seek an enjoyable physical activity; avoid
discharging frustrations in students; seek professional help when all aid cited are not sufficient.
Interventions by Dohms (2014) aimed to promote awareness and debate on welfare looking for addressing issues. They would aid participants in your life, not only in the professional aspect, but all those who constitute
the human being; clarifying the concepts worked on these issues, realizing and understanding their problematizations; providing moments of reflection, connecting theory and practice, and where possible and/or necessary
to make room for discussions that were to contribute to the institution and its agents.
As previously mentioned, these interventions took place in three stages, the first by sending (via email) of two
articles to read, related to the central theme—“Welfare and teaching health” (Esteve, 2005) and “Training (Bildung): between the sacred and the profane” (Sattler, 2011). The second intervention occurred in September with
a group of faculty, staff and managers, lasting one hour, dealing with broadly Welfare thematic proposing reflections of this relating to the malaise, well-being teaching, meaning and significance of the work, constructs
welfare, human beings and their relationships, welfare Institutional, actions and possible strategies for promoting health and well-being.
In this second intervention was observed that the participants were attentive and thoughtful to treated subjects,
with few comments from participants during the presentation of themes. Highlighting only speaks of one of the
participants stressed the importance of Positive Psychology, perhaps because it his training in psychology, for a
“look” more positive and optimistic human being for your life and how these aspects could contribute to make it
more healthy and happy.
According to Snyder & Lopez (2009: p. 19), “both as science and practice of Positive Psychology point to the
identification and understanding of the qualities and virtues of the human being, helping to people to have happier and more productive lives”.
In this perspective the subjects were treated and at the end there were some reports of the participants, who
showed some concern at that time, to realize and give up because of the fast pace that their lives have taken.
Most often if ever, the difficulty get to stop and make such reflections, think about their lives, their work, their
needs and desires. After this intervention some people reported the researcher that if it were not for that moment
for the reflections proposals, surely they would not have been able to think and rethink about their lives, considering the constitutive dimensions of being and the people around you.
For Timm (Santos & Carreño, 2010), teaching is a helping profession to another, which has the otherness its
reason for being. Remember to take care of other does not imply neglecting to Him, because the education of the
other always goes through Si education, then the other care will also require a care of himself.
And the third intervention with the participation of some teachers and staff, with a duration of two hours, addressing the issue of welfare, taking into account a deepening of the concept of well-being; the human being in
its wholeness, its constituent dimensions and investments that each makes to each of them; Spirituality: meaning
and significance of life; Affectivity, emotions and feelings; Positive Psychology; Self-image, Self-Est-eem and
Self-realization; and Health Education.
In the latter proposed time, participants interacted more effectively, showing interest in the topics covered, as
well as bringing questions and sharing their experiences. It stands out the speech of a participant during the discussions realized the importance of respecting and been elected to contemplate a beautiful sunny day, taking the
opportunity to ride a bike or even take a mate instead of organizing materials to be used in the future in their
classes, i.e, time management and organization allied to health and well-being. “Give some time to yourself,”
once participants realize that much of their time is allocated and dedicated only to work, even when they are already in their homes with their families.
Dohms (2011) showed that teachers who participated in his research, dedicated on average 6.22 hours weekly
to tasks performed at home (correcting homework, preparing lessons, preparing tests/tests, meeting planning,
preparation posters and research materials, etc.), when they should worry about their family life.
These interventions, psycho-pedagogical, were mediated by the researcher, seeking to sensitize participants to
the proposed topics, using different resources: texts, videos, music, problem situations and group dynamics. Interventions and notes made concerning these have been used in order to contribute to the institution and com-
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plement the research data.
Rogers (1997) states that the maximum an individual can do for another is to create certain conditions in order
to make possible the learning because the person can not be required.
Thinking health, continuing education combined with self-training, reflective training and working together,
Dohms (2014) proposed the interventions on welfare in order that all those who constitute the educational institution, though he had sight as the protagonist of this institution.

6. Conclusion
We believe that the current challenge of many teachers is to create an environment that provides and promotes
well-being in the face of unfavorable situations in which education is located. Worrying to promote the wellbeing of the subject and of others involved for health holistically and hence quality of life, it seems the key to a
fulfilling and dignified life, especially for teachers.
The categories in the survey to promote teacher welfare point two paths, an individual nature, where the
search depends exclusively on the subject, and other social, the aid and the other’s gaze in relation to the subject
become fundamental. A closer look at the elements of Positive Psychology, such as health, quality of life,
well-being, resilience, coping and affectivity, may favor the vital development of teachers and achieve the goals
of personal and professional life successfully.
The goals established in each individual life cycle and each career step should be considered as the source of
energy that keeps the constant search for human development and teaching, respectively.
Understand human development as an ongoing process of personal and professional construction is an important strategy for healthy living and quality, including teachers.
This article made a reflection about some themes that run through teacher training, including interventions
performed reports, in order to understand and reflect aspects for the construction of the human being as a teacher.
In this sense, we conclude that the construction of the subject is through the choices, the paths taken, the adopted
strategies, involvement, experience, making every single person and the author of his own existence. Therefore,
healthy living and physical well-being, affective-emotional and cognitive development is a right and a duty of
all of us teachers!
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