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Abstract 
This is accumulated on regions where the geography is suitable; cultures are rare heritages that 
are passed on from generation to generation. People have created and shaped these and pre-
served them as material and nonmaterial cultural accumulations through generations. Our ances-
tors have entrusted this heritage to pass on to the future generations. Reflecting the people and 
their activities vividly, cultural historical heritages are also the cultural changes people establish 
on earth. These cultural changes prepared by geography form cultural historical heritages over 
time. Government institutions and civil organizations have been working to pass on these cultural 
historical heritages to the future generations. However, their work is not sufficient and these he-
ritages are getting destroyed. For the protection of these heritages and passing them on to the fu-
ture generations, great responsibilities fall to universities and especially to the teacher candidates 
studying in education faculties. In particular, more responsibility fall to the teacher candidates 
attending social studies education departments of education faculties because subjects about cul-
tural historical heritage are found in middle school social studies curricula and the social studies 
standards emphasize this subject. However, there is no course solely about cultural historical her-
itage in universities’ social studies education departments. The history and archeology courses 
are taught as compulsory or elective courses in social studies education departments. Turkey, 
with a very old history and innumerable cultures, should be more aware about the importance of 
this issue. In this study, all the courses provided in Turkey’s social studies education departments 
are examined and found that they are insufficient. Therefore, cultural historical heritage courses 
should be provided as compulsory courses to the teacher candidates and these courses’ content 
should be organized to include Turkey’s cultural historical because social education teachers play 
a big role in educating the future generations. 
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1. Introduction 
Accumulated on regions where the geography is suitable, cultures are rare heritages that are passed on from 
generation to generation. People have created and shaped these and preserved them as material and nonmaterial 
cultural accumulations through generations. Hence, we must really understand what cultural historical heritage 
means and must fulfill our responsibilities to protect them.  

Culture is the life style of a group of people who live in a particular place at a particular time (Zimolmak & 
Stansfield, 1983). Culture is dynamic. Passed on from their ancestors, each generation changes this culture and 
adds new elements. Thus, sociologists consider not only a society’s music, literature and art as culture but also a 
society’s every aspect like clothing, habits, food preferences, architecture, shape of their farms and fields, edu-
cation and legal system. Furthermore, culture is not only a mosaic reflecting people’s life style but is a compre-
hensive concept covering values and beliefs (Tümertekin & Özgüç, 2015).  

As a learned behavior, culture is passed on from generation to generation with its entirety through cultural 
norms and each generation changes this inherited culture and adds new elements. In this context, cultural geo-
graphy studies cultural groups and spatial diversity in terms of society’s spatial functioning (Tümertekin & 
Özgüç, 1997). The diversity of the laces people chooses for living reflects onto people’s lifestyles and culture. 
Culture is everything that people produces against the nature with the nature (Güvenç, 1994). Cultural geogra-
phy, a combination of culture and geography, puts forth the cultural groups and spatial diversity in terms of so-
ciety’s spatial functioning with a geographical approach (Emekli, 2006). One of the key elements that consti-
tutes nations is what we call material and nonmaterial values (Alım, 2009). The scientists who mention culture 
as an accumulation of material and nonmaterial values also argue that culture is an accumulation of present 
knowledge of the society (Uygur & Baykan, 2007). Culture is a subject that social sciences like social psychol-
ogy, history, sociology and ethnology discuss commonly. Of course, each of these disciplines explores culture 
with its aspects that concern them. In this case, culture is studied from different social science perspectives and 
defined accordingly (Gülcan, 2010). In geography, cultural processes (people’s thoughts and lifestyles) and 
products produced as a result of these processes (buildings, crafts, art and traditions) are discussed under culture 
(Aliağaoğlu, 2004; Çetin, 2010; Öcal, 2014).  

Studies on cultural heritage, consisting of material and nonmaterial values created by spatial differences, and 
conventions concerning preservation are becoming increasingly important (Emekli, 2006) because cultural her-
itage and historical sources are guarantees of not only our past but our future. Historical and archeological sites, 
protected urban historical sites, monuments, ruins, tumulus, mosques, churches make up cultural heritage and 
these elements should be under protection by laws (Doğaner, 2003). Historical sources, at the same time, are the 
physical remains of the past civilizations and periods. As having the remains belonging to world’s first civiliza-
tions, cities should be protected places. The higher the number of old buildings in cities, the stronger the histori-
cal structure of them and more attractive the geographical appearance of them (Özgüç, 2003). Teachers play an 
important role in ensuring the continuity of attractiveness of this historical cultural heritage and passing on this 
heritage to future generations.  

Historical cultural heritage sources are massive and are versatile life accumulations. Existing without any 
threats in the past, historical cultural heritages have been largely destroyed today and has faced with total de-
struction (Uygur & Baykan, 2007). This historical cultural environment can be defined as images of reflections 
of cultural values created by people throughout history on physical environment (Keleş, 1997). These images are 
witnesses of their periods and information sources that tell us about the characteristics of those periods. Since 
these historical cultural values contribute to humanity’s common pas, they must be places to be protected (Yasin, 
2007). The problem of protecting these values start from the local and goes up to global. Developed policies 
about preservation has been tried to be kept alive. Preservation of historical cultural heritage has gained impor-
tance in the last 20 years and not only new implementation types have been developed but also new concepts 
have been developed (Herbert, 1995). In fact, there are international institutions and conventions developed to 
protect cultural artifacts in accordance with common principles of cultural heritage (Emekli, 2005). UNESCO 
accepted these cultural elements as tangible cultural heritage with 1972 UNESCO Convention Concerning the 
Protection of the World Cultural and Natural Heritage (UNESCO, 1972). On September 11, 1999, the European 
Union started “Europe a Common Heritage” campaign in a meeting held in Bucharest. The campaign’s purposes 
are increasing cultural, natural and historical heritage awareness in Europe, developing cooperation among 
countries while respecting cultural diversity and bringing moral, religious and cultural values related to pro-
tected cultural and historical sites into the forefront. Other world institutions, companies, associations and vo-
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luntary organizations support this campaign (UNESCO, 1999). Protection of historical cultural heritage should 
be considered in the framework of sustainable development, pursuing the balance. For this purpose, Convention 
Concerning the Protection of the World Cultural and Natural Heritage is constantly being updated and other 
countries’ signatures are being campaigned. Signing the UNESCO Convention Concerning the Protection of the 
World Cultural and Natural Heritage in 1983, our country has been working on many studies under Directory 
General of Preservation of Natural Heritage (Emekli, 2005).  

While there are many studies under way in the world, countries like Turkey that are rich in historical cultural 
heritage focus more on heritage studies. In a survey study conducted with Spanish elementary and middle school 
teachers regarding cultural heritage and cultural heritage education, the following results were discovered: The 
responses given by middle school history and geography teachers show that cultural heritage is their knowledge 
levels about this subject are high. However, physics and chemistry teachers’ knowledge levels about is lower 
than history and geography teachers. Biology, geology and grade teachers’ knowledge levels about cultural her-
itage are even lower than the chemistry and physics teachers. Courses about historical cultural heritage taken by 
history and geography teachers during their undergraduate schooling are given as reasons behind this difference 
(Giménez et al., 2008). In recent years, historical cultural heritages are being collected in archives electronically 
in all the developed European countries. In European institutions, museums, archives and libraries, cultural he-
ritages have been transformed into digital collections. These digital sources are being used for educational pur-
poses. For example, teachers have been using them in teaching activities related to historical cultural heritage 
(Ott & Pozzi, 2011). Especially in Italy, the subject of heritage has been given pedagogically and this led to 
computerized education in cultural heritage education (Ott & Pozzi, 2008). Moreover, it is important for people 
living in historical environments to have the want and awareness to pass on this environment to the future gen-
erations (Ahunbay, 2007). When these people are taught the value of this historical environment, they will learn 
the importance of this environment and they will try to protect this environment (Stone, 2004). Staking a claim 
to this historical cultural heritage in Turkey is more than storing and displaying them. Without increasing the 
sensitivity and awareness levels of the society, historical cultural heritage works will not be protected (Aktekin, 
2010; Dönmez & Yeşilbursa, 2014).  

Some museums throughout the world were founded as “educational museums” since the mid-19th century 
(Hooper-Greenhill, 1994). The first educational museum in the world, Haslemere Museum, was opened in 1894- 
1895 (San, 1998). Art education through museums emerged in the 19th century in the West. The European mu-
seums became centers that collect information about the area, protect the nature and conduct social and cultural 
studies (Atasoy, 1978). Children museums have a long history in America where the first children museum was 
founded (Hooper-Greenhill, 1994; Şahan, 2005). Museums are non-profit living places that deals with archeol-
ogy, art, science and people, collects, protects and displays any kind of product in people’s lives, becomes a 
bridge between the past and the future, provide entertainment to people with its education, information and re-
search opportunities and supports learning and creativity. They are universal and have continuity (Mercin, 2002). 
In many countries and our country, museums have sustainability policies. While in some countries museums are 
autonomous in every aspect, in other countries, including Turkey, they work under a ministry (Taş & Yıldız, 
2015). For example, in England museums and protected historical sites have resorted to many new methods to 
promote themselves. In Museums, displays and shows are increasing because of computer programs that can 
spread light and sound. Furthermore, protected historical sites are using actors in historical costumes to promote 
the sites (Corbishley, 2000; Güleç & Alkış, 2003). Since the Hittites, Sumerians, Urartians, Lydians, Phrygians, 
Ionians, Romans, Byzantines, Seljuks and Ottomans left uncountable traces and remains, our country is like an 
open museum. Each of our seven geographical regions has unique importance because of its natural beauty, his-
torical remains and rural and urban sites. A total of 2,634,662 works are being displayed in 191 museums and 
115 archeological sites under Turkish Ministry of Culture and Tourism (Emekli, 2005). In this context, the Gen-
eral Directorate of Turkish Cultural Artifacts and Museums worked hard and our 10 cultural artifacts were add-
ed to the UNESCO World Heritage List. 26 provisional artifacts were added to the UNESCO World Heritage 
List and Turkey implemented many national projects through non-governmental organizations 
(www.kulturvarliklari.gov.tr). There are many ancient cities, remains, archeological sites, churches and monas-
teries in Anatolia that has hosted numerous civilizations for thousands of years. Since Turkey is filled with his-
torical cultural richness, these heritage works should be preserved and passed on to the future generations. 
However, this will only be possible with education and an informed society. Because it will be the teachers who 
will inform the society, courses about historical cultural heritage should be provided to teachers to make them 
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understand the importance of historical cultural heritages.  

2. Study Purpose 
The purpose of this study is to identify what can be done to train teacher candidates so that they can raise future 
generations whose historical cultural heritage sensitivity and awareness levels are high.  

1) What can be done across the country to middle school social studies teachers who are responsible for rais-
ing these students so that they have higher historical cultural awareness and knowledge levels?  

2) How can the academic knowledge levels of social studies teacher candidates studying in education faculties 
across Turkey be increased? 

3. Study Method 
In this study, survey model, one of the quantitative research methods, was used. According to Cohen et al. 
(2009), surveys collect data at a specific point in time with the intention of describing the nature of an existing 
condition. Furthermore, the event, individual or object that is being studies is described in its natural environ-
ment. No effort to change or affect them is made. What needs to be learned exists and it is there. What is impor-
tant is to observe it appropriately and identify it (Karasar, 2014). In this study, the elective courses related to 
historical cultural heritage education given in all of the Social Studies Departments of Turkish universities edu-
cation faculties were scanned and their adequacy for teacher candidates was discussed.  

3.1. Study Universe and Sample 
The departments of social studies education of education faculties in Turkey make up the universe of the study. 
The elective courses related to historical cultural heritage education taught in social studies education depart-
ments of education faculties in Turkey constitute the sample of the study. These courses are courses like Histor-
ical Cultural Heritage, World Heritage Regions and Tourism Culture Geography, Turkish Cultural History and 
Civilizations History.  

3.2. Data Collection Tool 
At the beginning of the study books and articles about historical cultural heritages and studies about how these 
can the taught in social studies education departments were examined. Particularly studies about teacher candi-
dates’ academic knowledge levels of historical cultural heritage were examined in detail (Giménez et al., 2008; 
Sternberg, 1989; Alkış & Oğuzoğlu, 2005; Kılcan & Akbaba, 2013; Işık, 2008; Aktın, et al., 2013; Ott & Pozzi, 
2008; Dönmez & Yeşilbursa, 2014; Yeşilbursa, 2013; Gümüş & Adanalı, 2011). The Turkish middle school so-
cial studies curricula and its content were examined. Although the course curricula are not adequate, students are 
being provided practical education in historical environments through projects. The projects of the Foundation 
for the Protection and Promotion of the Environment and Cultural Heritage were examined for this study. 
Founded in 1990 by volunteer academicians, this foundation is creates projects by traveling cities and does 
promoting works towards elementary and middle school students about the historical cultural heritage found in 
their cities. Implemented with European partners, Outdoors Education Project is a project that teaches middle 
school students about historical cultural heritage at outdoors with ecological and sport activities. The project, 
also, tries to find ways to relate these sites with student groups.  

3.3. Data Analysis 
In the study, whether the subjects related to historical cultural heritage in elementary and middle school is ade-
quate or not was examined. The subjects in 5th grade social studies were examined. Also, historical cultural her-
itage elements in 7th grade social studies curricula were explored in detail. Elective courses that were provided in 
universities to social studies teacher candidates who will teach social studies to future generations.  

4. Findings and Interpretations 
Two sub-problems were determined to identify what can be done to train teacher candidates who are responsible 
for raising students so that they have higher historical cultural awareness and cultural levels. Using survey de-



T. Ocal 
 

 
400 

sign, course contents of social studies departments of education faculties and middle school social studies curri-
cula were examined in detail. 

4.1. Course Contents of Middle School Social Studies Curricula and Studies Conducted  
When the social studies course contents of middle schools in Turkey are examined, subjects related to historical 
cultural heritage are found in the 2nd and 8th units of 5th grade. These units appear to be compressed inside other 
subjects. In the 3rd unit of 7th grade, Ottoman historical cultural heritage is being taught. Also, subjects about 
historical cultural heritage are included inside the 7th unit, titled International Bridge, of 7th grade. However, 
when the objectives for this unit are examined, it is seen that historical cultural heritage subjects are not ade-
quate but instead superficial.  

When the educational objectives for these subjects are examined in detail, the following is found: The 2nd unit 
of 5th grade explores historical cultural heritage. The unit is titled Step by Step Turkey. The first four objectives 
of this unit is directly about Turkey’s historical cultural heritage. According to these objectives, students will 
know the natural works and historical sites in the country; students will give examples to cultural characteristics 
around themselves and in other parts of Turkey; students will compare cultural characteristics of places around 
themselves and places in other parts of Turkey; students will explain the importance of cultural elements in 
people living together. However, these subjects do not mean much for a country that is as rich as our country. 
Only giving two hours a week to teach these subjects is another problem. The 8th unit of 5th grade is about global 
connections. According to the last three objectives for this unit, students will give examples to shared heritage 
found in different countries; students will recognize the place of tourism in identifying shared heritage; students 
will develop perspectives related to the place of tourism in international relations (www.egitek.meb.gov.tr). Not 
all of the cultural heritages are mentioned in these objectives.  

The learning domain of the 7th unit of 7th grade is global connections. According to the 4th objective of this 
unit, students will recognize the responsibility of humankind in preserving thought, art and literature works, nat-
ural artifacts and historical sites as shared heritage elements (www.egitek.meb.gov.tr). Since only two hours of 
social studies in a week are taught, teachers are trying to teach this objective in just two hours. When the content 
is examined, it is found that the content is inadequate for a historically rich country like Turkey. This prevents 
the youth from getting enough knowledge to preserve historical cultural heritage and pass on this heritage. 
Another problem is that social studies teachers who teach these subjects graduate from university without ade-
quate academic knowledge.  

Works related to historical cultural heritages done by non-governmental organizations in the country should 
not be overlooked. Founded by volunteer academicians in 1990, Foundation for the Protection and Promotion of 
the Environment and Cultural Heritage promotes local historical cultural heritages to the elementary school stu-
dents living in each city. Implemented with European partners, Outdoors Education Project is a project that 
teaches middle school students about historical cultural heritage at outdoors through ecological and sport activi-
ties. The project mainly refers to cultural experts, adult educators and adult learners. It is developed and imple-
mented by six European countries, Romania, Italy, Austria, Turkey, Belgium and Norway. The biggest national 
supporter of these projects from Turkey is The Scientific and Technological Research Council of Turkey. With 
its cooperation with private institutions, this public center gives funding to many projects, including the ones 
about historical cultural heritage education. This is really important because the projects the center is funding are 
teaching about historical cultural heritage that the schools do not teach in detail. However, not all of the new 
generation can benefit from these projects and their historical cultural heritage sensitivity and awareness levels 
cannot develop.  

4.2. Historical Cultural Heritage Education in Social Studies Education Departments of  
Education Faculties  

Although there are many positive works being done regarding preservation of historical cultural heritage in 
Turkey, works on raising awareness that address the society as a whole are not adequate and the existing works 
do not achieve the desired outcome. Therefore, a large study and cooperation are needed to address the society 
as a whole in order to raise awareness. Teachers who provide education from young children to adults should be 
equipped with the necessary academic knowledge to preserve these heritages. The historical cultural heritage 
found in Turkey requires this. For this purpose, the government is signing agreements and conventions with 
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world organizations.  
Many international institutions and organizations, including United Nations Educational, Scientific and Cul-

tural Organization (UNESCO), do works on preservation of historical cultural heritage. At the same time, coun-
tries’ own public and civil institutions carry out works on preservation of historical cultural heritage. Moreover, 
a number of international and national conventions are being written. With regard to this issue, Turkey signed 
the Convention Concerning the Protection of the World Cultural and Natural Heritage in 1983 and the Conven-
tion for the Safeguarding of the Intangible Cultural Heritage in 2006 (Oğuz, 2007). In addition to these conven-
tions, Turkey signed Convention for the Protection of the Architectural heritage of Europe in 1989 and European 
Convention on the Protection of the Archeological Heritage in 1999. Turkey also enacted national Protection of 
Cultural and Natural Artifacts Law. However, in spite of all the international and national laws, the 429 cultural 
heritages are not being protected adequately. In this case, the importance of raising citizens’ awareness about 
historical cultural heritage is obvious (Dönmez & Yeşilbursa, 2014).  

In a report ordered by Hamit Zübeyr Koşay in 1948 in Turkey, it was stated that school programs should be 
organized so that the students love cultural heritages and art and culture should be taught at every school level 
(Özcan, 2010). In 1970s, Akurgal (1998) expressed that the best way to protect historical works is to make 
people responsible. Similarly, Uçankuş (2000) stated that teaching these subjects from elementary school 
through university is important to raise awareness about preservation. Many stated that having the want and 
awareness to pass on historical artifacts without destroying them is really important (Ahunbay, 2007; Dönmez & 
Yeşilbursa, 2014).  

This awareness about preservation of historical cultural heritage in the world will be easily raised with educa-
tion. There are various studies that stressed the relation between preservation of cultural heritage and education 
and the importance of education in raising cultural heritage awareness (Patrick, 1988; Hunter, 1988; Patrick, 
1989; Bektaş, 1992; Corbishley, 2000; Curtis & Seymour, 2004; Henson, Stone & Corbishley, 2004; Hereduc, 
2005; Alkış & Oğuzoğlu, 2005; Copeland; 2006). Cultural heritage education includes the preservation, recogni-
tion and teaching of all aspects of a society’s history, architecture, museums, ancient cities, cultural landscapes, 
monuments, traditions, photographs, newspapers, documents, court records, family documents, memoirs and 
handcrafts (Huhta & Hankis, 1988). The Council of Europe defines heritage education as a teaching approach 
based on cultural heritage that uses various active educational methods (Council of Europe Committee of Mi-
nisters, 1998). Cultural heritage education encourages students to see their surroundings as a lifelong source that 
they can access information, define social problems and achieve individual success (Hatch, 1988). In addition to 
helping students focus on heritage sites and traditions, cultural heritage education also helps them to understand 
why preservation of these sites is important (Copeland, 2004). The first and most important characteristic of 
cultural heritage education is to increase students’ understanding about the history and value of their own natural 
and man-made environment (Europa Nostra, 2004). Other purposes of cultural heritage education can be sum-
marized as follows (Wilhelm, 2004): 

1) To help the students explore their historical and cultural heritage; 
2) To help students gain knowledge and experience through exploration of cultural heritage; 
3) To help students understand the difference between local and global by going back and forth between them; 
4) To help students who usually do not have resources protect themselves for the future by exploration of the 

past; 
5) To educate tomorrow’s real, honest and reliable citizens (Dönmez & Yeşilbursa, 2014). 
The researchers stress that cultural heritage education can be given in courses like social studies, history, geo-

graphy, citizenship, literature, music and visual arts in elementary, middle and high schools. Also, these lessons 
can be integrated with courses like geometry, physics and chemistry (Hunter, 1988; Patrick, 1989; Wilhelm, 
2004; Borman, 2004; Europa Nostra, 2004; Gökmen, 2010). According to Gökmen (2010), historical environ-
ment should be incorporated into the schools to increase the quality of it. This proves the importance of social 
studies. The biggest responsibility in rising cultural heritage awareness in elementary and middle schools falls to 
the social studies course in our country. For this reason, the following general purposes of Turkish education 
programs are directly or indirectly related with raising cultural heritage awareness in students (MEB, 2005): 

1) Students accept the fact that cultural heritage should be protected and developed by understanding the fun-
damental elements of Turkish culture and history (Article 5); 

2) Students identify the similarities and differences between people, objects, events and facts and understand 
change and continuity by questioning historical evidences belonging to different periods and places (Article 10); 
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3) Students analyze the political, social, cultural and economic interaction between societies in different pe-
riods and places (Article 16); 

4) Students show sensitivity towards issues concerning their own country and the world by having the aware-
ness that they are part of the humanity (Article 17) (Dönmez & Yeşilbursa, 2014).  

In addition to these general purposes, social studies program is made up of learning strands. A learning strand 
is a structure that organizes learning by treating related skills, themes, concepts and values as a whole. Learning 
strands can include one or more than one discipline. For example, the “Culture and Heritage” learning strand in-
cludes the disciplines of anthropology, history and citizenship (MEB, 2005). 6th and 7th grade students compare 
the past cultures with the present cultures by comprehending cultural and aesthetic values. In addition, they gain 
sensitivity towards preservation of cultural heritage by comprehending the cultural factors and their develop-
ment processes that have an important role in the formation of national awareness. This learning strand will be 
integrated with other learning strands like “People, Places and Environments”, “Science, Technology and So-
ciety”, “Individual and Society”, “Power, Government and Society”. It will also use fundamental concepts from 
disciplines like history, geography, archeology, art history, sociology, anthropology, ethnology and economy 
(MEB, 2005; Dönmez & Yeşilbursa, 2014). We need to train social studies teachers who have excellent aca-
demic knowledge and awareness so that they teach effectively about historical cultural heritage subjects and 
educate students who will protect and pass on this heritage to the next generations. All the social studies teacher 
candidates in education faculties of Turkey should take historical cultural heritage education course in addition 
to history, geography and archeology because social studies teachers are the ones who will educate the future 
generation that will protect and pass on our historical cultural heritage. 

For this study, all the elective courses taught in social studies education programs in Turkey’s education fa-
culties were examined and the following results come out. Tourism and World Culture Regions, Turkish Tour-
ism, Tourism Geography, History of Civilizations, Turkish Tourism Geography, History of Turkish Culture, 
Historical Political and Cultural Geography of Turkey, Ancient Civilizations in Anatolia, Ottoman Culture and 
Civilization, History and Civilization of Turks before Islam, Mediterranean Civilizations and History of Cyprus, 
Folklore History, History of Anatolian principalities are taught as elective courses in social studies education 
programs. However, since these courses are elective, the teacher candidates who take these courses learn about 
these subjects but the others do not. Since the course contents in different universities are different than each 
other, not every candidate has adequate knowledge. So, not all social studies teacher candidates have equal 
knowledge because the courses are elective and the course contents differ. Thus, their knowledge is now enough 
to teach historical cultural heritage to their own students when they themselves become teachers. The elective 
courses provided in Turkey’s social studies education programs are given in the following table. These courses 
were identified through a thorough internet search of all the social studies departments in Turkey and later cate-
gorized (Table 1). The most taught courses are at the top of list. 

5. Discussion 
Turkey has a thousand year old historical cultural heritage that started from the ancient times. Preservation of 
this heritage and passing them on to future generations is vital. Aware of this importance, Turkey’s institutions, 
universities and people are working hard. Projects are conducted starting from kindergarten through universities. 
However, in spite of all these works, there are shortages in preservation of historical cultural heritage. Our 
people do not just give importance to this heritage but they also destroy it. The following are some of the works 
being done related to historical cultural heritage:  

Istanbul University opened the Management of Cultural Heritage Sites graduate program in 1993. Since Tur-
key is in the UNESCO 2010 World Cultural Heritage List, it has many cultural and artistic values, ancient sites. 
Therefore, the purpose of the program is to raise cultural heritage awareness and research the ways to preserve 
this heritage (www.khas.edu.tr). In addition, Kadir Has University opened a graduate program titled Preserva-
tion of Cultural Heritage. The program discusses what, why and how something is preserved. Conservation and 
restoration is taught with disciplines like history, art history, archeology, ethnology. Students learn preservation 
through participants from important institutions and from different disciplines. They look at heritage through 
architecture, urban design, engineering, management, education, and tourism (www.khas.edu.tr). From the 19th 
century when historical cultural heritage education started, there has been a transformation from apprenticeship 
to academic education at a scientific level. When we look at the history of preservation education in Turkey, 
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Table 1. Elective Courses related to historical cultural Heritage education taught in 2nd and 3rd 
of social studies programs across Turkey.                                              

Ranking Elective Course 

1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
30 
31 
32 
33 
34 
35 
36 
37 
38 
39 
40 
41 
42 

Tourism 
Tourism Geography 
Tourism and World Culture Regions 
Cultural Geography 
Historical Geography 
Cultural Activities 
World Culture Regions 
World Tourism Geography 
History of Civilizations 
Ancient Settlements in Anatolia 
Historical, Political and Cultural Geography of Turkey 
Cultural and Historical Artifacts of Turkey 
Tourism of Turkey 
Tourism Geography of Turkey 
Tourism Problems of Turkey and Sustainable Tourism 
History of Turkish Culture 
Turkish Culture 
General History of Turks 
Local History and Culture 
Medieval Turkish History 
Turkish Nations and Societies 
History and Civilizations of Turks before Islam 
Culture and Society after 1938 
Research on Turkish World 
Ottoman Social and Economic History 
Ottoman History and Civilization 
Ottoman Culture and Civilization 
History of the Seljuks 
History and Civilization of the Seljuks 
History of Anatolian Principalities 
Folklore Science 
Language and Culture 
Turkish Folklore Culture 
Folklore Culture 
Folklore Culture Seminar 
Turkish Folklore 
Culture-Identity-Politics 
Poetry Tradition in Turkish Culture 
Turkish Folklore Games 
Sema Rituals of Mevlevis 
History of Turkish Art 
History of Turkish Art of Weaving 

 
we see that preservation education is not that old. The reason for this is mainly because of bureaucratic ap-
proaches and attitudes. There are 63 public and 30 private universities in Turkey. In addition, there are military 
education institutions and polşce academies. Restoration education in Turkey started for the first time in 1996 at 
the Faculty of Architecture at Middle East Technical University. Today, in addition to METU, Istanbul Tech-
nical University, Mimar Sinan University, Yıldız Technical University, Dokuz Eylül University and Gazi Uni-
versity train specialists in restoration and preservation at an ungraduated level. Also, there are associate degree 
programs that train intermediate staff in Edirne, Çanakkale, Balıkesir and Zonguldak-Safranbolu. Preservation 
education in Turkey should be reorganized according to modern and international criteria. One of the most im-
portant initiatives towards this was the foundation of “Preservation and restoration of Movable Cultural Artifacts” 
program in 1993. The program is the first and only program in Turkey. It focuses on the preservation of inor-
ganic artifacts like stone artifacts, earthenware artifacts, murals, mosaics and organic artifacts like wooden arti-
facts and textiles. In 1996 national Restoration Education Knowledge festival was organized by the Restoration 
Department of Zonguldak Karaelmas University. The status and problems of the national restoration education 
were discussed at the festival. The “Settlement Archeology” Department of Middle East Technical University 
provides a different perspective to the solution of the heritage education problem. Museology is only given at 



T. Ocal 
 

 
404 

Yıldız Technical University. Archeometry is offered at graduate level at Middle East Technical University and 
Environmental Archeology is offered at undergraduate level at Istanbul University. Offered only at Istanbul 
University until this year, Geoarcheology will be offered at Çanakkale 18 Mart University and Kadir Has Uni-
versity starting next year (http://www.worldheritageturkey.com/tr/web/14/dunya-mirasi.html). In spite of all 
these developments at university levels, we cannot say that people’s awareness about preservation and passing 
on historical cultural heritage risen. This is the responsibility of the teachers in a country as culturally rich as 
Turkey. Because of this, courses like Historical Cultural Heritage Education and Cultural heritage and Tourism 
should be offered as compulsory courses in the social studies education departments of education faculties. As 
mentioned before, historical cultural heritage subjects are included in the social studies curricula in elementary 
and middle schools. Therefore, courses related to these subjects should be made compulsory at social studies 
education departments of universities. In Turkey, the universities are under the supervision of the Council of 
Higher Education. This institution oversees universities’ all educational activities. Therefore, the course contents 
taught in education faculties are determined by a commission of the Council of Higher Education. All the educa-
tion faculties in Turkey offer the same compulsory courses that are determined by this commission. While the 
elective courses’ general areas are determined by the Council, the electives and their contents are determined by 
the faculty member that offers the courses. These elective courses are sent to the Council and if they are deemed 
appropriate, these electives are offered in the departments. However, when a faculty member wants a compul-
sory course to be taught in the department, this course is suggested to the Council through the faculty and uni-
versity boards. The content of this course is prepared and submitted in a file. Later, a commission including field 
experts examines the file and decides whether the course is appropriate to be taught. If the Council of Higher 
Education deems appropriate, this suggested course is sent to all education faculties and these faculties begin to 
offer the course as a compulsory course.  

6. Conclusion 
The sections on historical cultural heritage of the middle school social studies curricula should be expanded so 
that students not only recognize and respect Turkish heritage artifacts like Divriği Ulu Mosque, Metropolis arc-
heological Site and Sümela Monastery but also recognize world cultural heritages like the Colosseum (Italy), 
Acropolis (Greece) and Taj Mahal (India) (http://www.worldheritageturkey.com/tr/web/14/dunya-mirasi.html). 
While changes in the curricula are made, the awareness and academic knowledge levels of the social studies 
teachers should be increased. For this, there should be a compulsory course on historical cultural heritage educa-
tion in social studies departments of education faculties. Expert academicians in historical cultural heritage 
should inform social studies teachers through projects. Preservation of historical cultural heritage and passing 
them on to the next generations will be through teachers, particularly social studies teachers. 
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